A number of issues and challenges have been faced by novice teachers such as the difficulties in translating their knowledge into action, managing the classroom, finding suitable teaching approaches and more. Thus, this study seeks to address and examining the understanding and pedagogical practices of novice teachers as they grapple with essential aspects of teaching. Moreover, it provides an insight into the actual application of their teaching and learning approaches which they adopt throughout a limited experience during their initial years of teaching. This study was conducted on ten Islamic education novice teachers in secondary schools from four different states in Malaysia. The data were collected by using semi-structured individual interviews. The results that emerge from these findings are teachers' application of using studentcentred learning and their acceptance in imposing 21 st Century Education.
Introduction
Since the fourth industrial revolution has been publicised in 2015, the education dynamic has rapidly advanced in order to cope with the rising changes in terms of the technology of production from human-made into cyber-physical systems. This technological innovation brought a wave of accelerating pace of change, in which it can be accessed instantly and deliver a greater impact.
1 In addressing the purpose of preparing current generation with the right skill set and knowledge, it is essential to ensure effective and immediate transformation of the delivery of education. The act of transforming education can be seen in Malaysia, whereas the former Minister of Higher Education Malaysia, Datuk Seri Idris Jusoh has given his mandate to revamp the Malaysian higher education system by embracing ‗Teaching and Learning 4.0' in order to remain competitive and relevant with current transformation.
2
The Islamic education teacher training programme is no exception. The revamp is vital as it has the responsibility in developing student-teachers dynamics that can deal with 21st century education in requiring complex thinking without neglecting the values of Islam. The 21 st century integration and development in education resulted in a huge shift in Malaysia's education system, by the introduction of Secondary School Standard Curriculum or in Malay, Kurikulum Standard Sekolah Menengah (KSSM) in 2017 and Primary School Standard Curriculum or Kurikulum Standard Sekolah Rendah (KSSR) which was implemented in 2011 3 to replace the old curriculum that was too focusing on the content of the subjects. KSSM suggesting that teaching and learning strategies should be learnercentred, collaborative, fun and emphasising the development of thinking skills and soft skills. 4 Hence, Islamic education that is still bounded by traditional approaches in teaching and learning, need to offset the teachers' mindset in terms of the usage of various teaching methods as well as empowering students in their learning.
Student-centred learning demands for applying -methods that increase awareness of what is done and why it is done, foster higher order skills, activate prior knowledge and experience, help develop independent learning skills, provide multiple representations of the content and encourage students to take responsibility for their own learning‖.
5 Alternatively, it is opposite with the traditional teacher-centred approaches. The outlook of teacher-centred has been stigmatized as knowledge can be directly poured into students' brain, or spoon feeding. Therefore, students will passively learn, receive the knowledge and memorize the information from their teachers or textbooks.
6
As the latest product of teacher training programme, novice teachers are expected to be trained with vivid understanding of the up-to-date teaching approaches and methods. Novice teachers need to adjust themselves with an array of roles and responsibilities, due to the challenging transition process from being student-teachers to in-service teachers. Hence, Organisation for Economic Co-Operation and Development (OECD) reported that a high quality of education in teacher training programme could not guarantee on fully preparing the novice teachers to adapt the challenges and issues they will be facing.
7 There were variety of difficulties and unfamiliar conditions faced by the novice teachers during their beginning years of teaching.
Knowing Novice Teachers
Different countries have their own justification of classifying novice teachers' years for teaching. Tang, Kanokorn and Prachak in their study, provided a differentiation of year by each selected countries (See table 1) . 8 The scholars asserted that in Malaysia, novice teachers are subjected to attend and complete the induction course provided by Ministry of Education, and after going through officials' bureaucracies (certified by head of department and passed security clearance), then their statuses' will later be confirmed by Educational Services Commission. teaching and learning in and outside the classroom, lack of experiences and more. Teaching task can be daunting at times, but that is the stake to endure in order to grow as a competent and effective novice teacher. Novice teachers are facing a complex transition on translating the theories they have learnt during their teacher training programme into the real classroom. Novice teachers' incapability to translate the theory they have learnt into practises is noteworthy. Çakmak on his findings about novice teachers' thoughts about their initial years and pointed out that there were gap between practise and theory. 13 This is also confirmed by Orgoványi-Gajdos in which he contended that novice teachers missed the link between knowledge and their action.
14 Several studies also attempted to distinguish on the novice teachers' classroom management. A study by Eteläpelto, Vähäsantanen and Hökkä showed that one of the factors in contributing obstacle to developing novice teachers' teaching practices were students' behaviours (due to their individual socioemotional problems).
15 Novice teachers as unexperienced teachers often see their class management more in rules and disciplines, which they assess it from students' attention and their exhibition of acceptable behaviors in the classroom. 16 In contrast with experienced teachers, where they are less stressed with the issue on having the authority to control the classroom, instead, their focus is pointed on the root cause of a problem, and to what extent they can improve the quality of their students' learning. 17 This notion was also reported in Shohani et al., in which novice teachers have a low self-esteem, and inferior, hence, rate their performance low due to their inability to control one or two problematic students.
18 A phenomenography study was conducted towards 18 novice teachers in Malaysia (between 1-3 years of teaching) found that merely knowing how to choose appropriate classroom and behaviour management strategies cannot help novice teachers if they unaware of the learning environment (students' way of learning).
19
Not only classroom management as one of the elements in teaching practices, however, pedagogical content knowledge (PCK) also poses an important role. Novice teachers need to find a suitable teaching approaches and methods to ensure a condusive environment that facilitates learning. Kusnandi had outlined that teacher trainees who mastered PCK are able to create teachinglearning process that can actively involve students with befitting teaching approaches, methods and strategies.
20 This is congruent with Syarifuddin and Halim, on their findings stated that novice teachers' level of understanding in PCK is at a moderate level.
21
They also pointed out that the mastery of PCK is needed in order to deliver an effective teaching. Therefore, teachers' attitude and 17 the given opportunity to follow additional courses can contribute to the mastery in teaching.
22
What is more, Nurashid and Hamzah found that teachers were burdened with academic and non-academic tasks such as preparing daily lesson plans, managing co-curricular activities, conducting student programs, managing administrative duties and attending programs organised by the Ministry of Education, State Education Department, District Education Office and schools. 23 This burden of duty has slightly affected the quality of teacher teaching. In order to create an excellent generation of Muslims, Islamic education teachers are not excluded from being constantly faced with a myriad of challenges in carrying out their duties. Amongst these challenges also are Islamic education teachers' own internal problems, heavy teaching workloads, student backgrounds and lack of pedagogical courses 24 . Previous studies reported that Islamic education teachers' heavy workload and time constraints to teach al-Quran recitation has contributed to the impediment of teachers' effective teaching in various teaching and learning activities.
25

Research Objectives
Hence, the objectives of this research are; 1. To identify the application of teaching and learning approaches in Islamic Education novice teachers' classroom.
To investigate issues and challenges in Islamic Education
novice teachers' pedagogical practices that they encounter during their early years of teaching.
Research Methodology Research Design
Creswell defines qualitative research -as a study which begins with assumptions, a worldview, the possible use of a theoretical lens, and the study of research problems inquiring into the meaning individuals or groups ascribe to a social or human problem‖. 26 This coincides with Merriam and Tisdell who stated that the purpose of qualitative research is to understand the meaning that people have constructed.
27 By reviewing definitions, the curiosity was triggered by an assumption of certain phenomena or situation that conducted and performed by the human. In this research context, researcher opted for qualitative research design in order to explore and identify Islamic Education novice teachers' teaching practices during their early years of services in secondary schools.
Research Sample
Research participants were amongst secondary school Islamic education novice teachers from four different zones (north, south, east coast and East Malaysia), that were recruited by using purposive sampling. Purposive sampling was applied to identify and select research participants because it enabled the incorporation of the research interest and purpose.
28 Therefore, ten novice teachers who served less than five years of teaching were chosen to be the main criteria for this study. The Islamic education novice teachers will be tagged as ISNT1 to ISNT10 in order to replace their real name and maintain the confidentiality.
Research Instruments
As a method of data collection, semi-structured individual interviews were conducted by having a two-way interaction process to obtain information from research participants. According to Yin, it is a must to have a framework or protocol in 26 order to remain consistent with the objectives of the research.
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Therefore, a set of interview protocol had been sent to panel of experts to verify the validity. Other than that, researchers need to maintain flexibility in responding towards any issues that emerge spontaneously while interviewing through dialogue and interactions. In any case, any spontaneous issues are welcomed and researchers are able to redirect the flow back to the research context. All interviews took around 45 to 60 minutes per novice teachers to ensure the data is unique and sufficient.
Data Analysis
Data from all interviews has been transcribed and for quotation purposes, it was translated from Malay to English. Thus, it comes with a challenge to ensuring the researcher to keep close with the original context. Afterwards, all data were coded and analysed thematically to define differences and repeatable ideas by using Miles and Huberman's Interaction Model.
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Findings and Discussions
Teachers' Acknowledgement of Student as the Heart of Learning As the result of globalisation, novice teachers are envisaged to conduct their teaching and learning process into student-centred. Student-activating teaching is -an approach that stimulates students to construct knowledge by means of real life, realistic, practical and relevant assignments that requiring students' active involvement to incorporate available information‖.
31
Implementing student as the heart of learning means the teachers need to help students to set goals, encourage students to assess their own learning outcomes, help them work together in groups, and ensure they know how to use all available learning resources. -If I have a large number of students in class, I will ask them to create an I-think map on their own and do a gallery walk. Since my class was held at the musolla, my students are cooperating well.‖ -ISNT1 -I did lots of activities in class, such as hot seats, dragon ball, musical chairs etc. It can be seen that my students are less sleepy during my teaching and enthusiastic to learn.‖ -ISNT10 The data above showed that both Islamic education novice teachers employed methods and techniques that were featured in 21 st Century Education. This 21st Century Learning has transformed the dynamics of education into technology-friendly, which has various methods that can be applied in teaching Islamic education and meets the latest needs.
32 Learners who are directly involved in their learning are expected to put their own commitment to learn along with the help of their peers and constantly under the guidance of the teacher. Ultimately, by actively engaging in the learning process, they are more exposed to problem-solving skills, upgrading their communication skill, working in team and more.
-It is hard if I want to get the new information from my students. Since they did not give full cooperation in that area, it is important to make the learning session fun, like singing, and sometime I used m-learning as well.‖ -ISNT2 Nur Atikah and Tengku Sarina, on the uses of mobile phones in Islamic education amongst novice teachers in Sabah has a positive impact for its potential to becoming a supporting tools during teaching and learning.
33 Furthermore, it also assist novice teachers in providing students an alternative way to learn independently, or as a way to communicate through learning by 32 36 Whereby the idea is concerning on ensuring the curriculum serves in fulfilling a basic human need, in developing the potential of individuals, including the personality of the spiritual, physical, intellectual and moral through a holistic education. Yet, it received a mixed review from Islamic education novice teachers as can be seen at Table 2 . 
ISNT5
Maybe the 21st Century Education is suitable for top classes. If we implement it for last classes, it is so challenging.
ISNT7
For ‗last classes', I definitely did not apply 21st Century Education.
ISNT9
21st Century Education teaching methods, it is fun for my students. They did not fall asleep in class as they are having fun. That is the specialty of 21st Century Education.
This in agreement with Othman and Kassim, who claimed that teachers' process of teaching and learning in Islamic education should be prospered by relating current situations with a practical knowledge, and not based on abstract knowledge. 37 As a result, students are expected to master multiple expertise, emphasize on deep understanding rather than surface knowledge, also engaging with real material world that they will encounter in the future 38 . Macklem, defined boredom as ‗experienced due to lack of activity or being disengaged from a satisfying activity'. 39 Instead of having class with no satisfying activity, 21
st Century Education offered a fun and engaging way to learn. ISNT9 are able to switch her teaching methods into an active learning and have some direct control over her students' emotions in class. Furthermore, this is supported with Jasmi's findings on active learning in Islamic education that showed students are able to master the contents, quickly remember the facts, more focus on discussions and their engagement, improve their speaking skills and cultivate learning interest.
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On the other hand, ISNT5 and ISNT7 were not implementing 21 st Century Education for the last classes. Last classes were often dubbed as problematic students, less interest in learning, passive students and more. Thus, Islamic education novice teachers need to build the students' confidence during the learning process so that they are confident to voluntarily engaging in their learning activities. 41 Also, teachers need to play a role as a guide and hear students' opinions, as well as to let them to be the presenter in the classroom. Teachers also need to give the right to freedom of speech to the students, as it promotes an encouraging interaction amongst students. The teachers' trust in their students to provide students' autonomy in the teaching and learning process will increase their motivation to learn and cooperate.
Conclusion
The application of the methods of teaching in the 21st Century Education inevitably required Islamic Education novice teachers to adapt student-centred approach as the policy will reflect around students as the core of learning. This insight can help to understand the importance of Islamic education novice teachers' roles in successfully implementing the new education change. In short amount of time and experiences in Islamic education novice teachers beginning years, they were found in needing lots of rooms for improvements in their pedagogical practices. They shoulder the responsibilities of teaching the values of Islam, with embracing the new life which based on intelligent technology. It is undeniable that Malaysia's initiatives on 21st century education with incorporating fourth Industrial Revolution can serve as a benchmark in enhancing teachers' quality, together with their pedagogical competencies in order to provide world-class education frameworks.
